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UNIVERSITELERDE GIRISIMCI BIREY YETISTIRMEDE ISLETME
BOLUMLERINDE VERILEN EGITIMIN ETKISI: UZAMSAL BiR CALISMA

OZET

Ulke ekonomilerinin gelismesinde, istihdammn artinlmasinda ve teknolojinin
ilerlemesinde girisimciler biiyiik rol oynamaktadir. Yarattiklar1 katma deger ile hem
tilkelerini hem kendilerini refaha tagiyan girisimciler bir ¢ok iilkede tesvik edilmektedir.
Girisimcilerin sayica artirilmasi i¢in pek ¢ok yontem denenmekle birlikte arzu edilen
basariya ulasildigimin sdylenebilmesi ¢ok miimkiin degildir. Bu sebeple bagariya
ulasmanin en énemli yollarindan biriside egitimdir. Ozellikle tiniversitelerdeki isletme
boliimlerinin temel amaglari arasinda girigsimci bireyler yetistirmek gelmektedir.
Girisimci bireyler lizerinde yapilan ¢aligmalarda bireyin girisimci olmasina bazi hislerin
sebep oldugu goriilmektedir. Bu hisler; risk alma egilimi, yenilik¢i olabilme, belirsizlige
kars1 tolerans, basarma istegi, kendine giiven ve igsel kontrol olarak adlandirilmis ve
sosyolojik agidan gelistirilebilir hisler arasinda kabul edilmislerdir.

Buradan hareketle bu c¢alismada 6zellikle girigimci birey yetistirmeyi kendisine ana
hedef olarak segen isletme boliimlerinde verilen egitimin girisimcilik hislerini ne denli
gelistirebilecegi 6l¢iilmeye ¢alisiimaktadir.

Bu 6l¢iimiin yapilmasi igin ana sorun iizerinden hareket ile ana amaci girigimci birey
yetistirmek olan isletme béliimlerinde verilen egitimin bireylerin hislerinde yaratacag:
farklilik ortaya konmalidir. Bunun igin ise isletme egitiminin birey tarafindan alinmadan
once bir 6l¢lime tabi tutulmasi ve farkliligin ortaya konmasi igin egitimi aldiktan sonra
Olgime tabi tutulmasi gerekmektedir. Caligmanin uzamsal kismi da burada
baslamaktadir.

2007 ogretim doneminde 1. simf Ggrencileri iizerinde yapilan arastirma o dénem
icerisinde sonug¢lanmis ve daha sonra yaymlanmig olmakla birlikte gelismeyi
sergilemesi agisindan yetersiz kalmigtir. Bu nedenle 6grencilerin 4. simf olduklar
dénemde ayni arastirma uygulanarak egitim yasamlar1 boyunca ortaya ¢ikan girisimcilik

hislerindeki gelisim belirlenmeye ¢aligiimustir.

Anahtar Kelimeler: Girisimcilik hisleri, girisimcilik, egitim
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THE EFFECTS OF BUSSINESS EDUCATION ON ENTREPRENEURSHIP
CHARACTERISTICS

ABSTRACT
Entrepreneurial-oriented individuals are the most active leaders in terms of economic

growth, the employment increase and the technologic growth in the world. Although
there have been many techniques implemented to increase the number of entrepreneurs,
the desired success is not achieved yet. For this reason it is concluded with many studies
that the access to this achievement should be the subject of education through the
courses of business schools.

The studies on the entrepreneurs show that, to be an entrepreneur, individuals should
have an entrepreneurial spirit. According to studies, this spirit has been explained
through six main senses affecting the entrepreneurial characteristics. These senses are,
willing to take risk, being innovative, tolerance to uncertainty, willing to succeed, self-
confidence and the locus of control that are also accepted sociologically supportive and
developable. ‘

In this study, the education in business schools aiming to train prospective entrepreneurs
and the supportive clauses are to be investigated whether these senses effects the
entrepreneurial spirit or not. In order to make an analysis, the difference on senses
should be explored with the education in business schools. To be able to do that,
individuals’ pre-educational and post- educational terms of education should be
investigated separately. The first part of the study begins at this point.

In 2007 education term, in two different government universities a questionnaire has
been conducted to students on their pre-educational period to explore their
entrepreneurial spirit. Accordingly same questionnaire will be conducted on the same
respondents during their senior year at the university. This revise application will be

functional and practical to evaluate the pre and post- educational acquisition.

Keywords: Entrepreneurship characteristics, education, entrepreneurship
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GIRIS

Girisimeilik tiim iilkelerde en hizli biiyiime egilimi gosteren kavramlardan birisidir
(Gartner ve digerleri, 1999:13). Ulke ekonomisinin gelismesi, istihdam saglanmasi ve
teknolojik yeniliklerin ortaya gikarilabilmesi noktasinda ¢ok biiyiik éneme sahip olan
girisimciler tim diinyada desteklenen ekonomik bir gli¢ olarak karsimiza ¢ikmaktadir.
Desteklenmesi ve ozendirilmesi gereken girisimci olma Ozelliginin ortaya
cikarilabilmesi ve buna bagli olarak girisimci bireylerin sayica artirilabilmesi igin pek
¢ok farkli egitim kurumu tarafindan girisimcilik egitimi verilmektedir. Girigimcilik
egitimi sadece 6zellesmis kurslarda ya da sertifika programlarinda islenen bir baglik
olmaktan ote kendine has miifredat1 olan ve &zellikle isletme bolimleri tarafindan
egitimi verilen ana konu halini almistir. Ozellikle A.B.D.’de 100 den fazla fonlar
tarafindan desteklenen merkez, 1600 farkli iiniversitede verilen 2200 girisimcilik dersi
ile 6zel bir 6nem kazanmasi girisimcilige ve girisimcilige bagl olarak ortaya ¢ikacak
faydalara verilen 6nemi ortaya koymaktadir (Kuratko, 2003:22).

Her ne kadar girisimcilige dair miifredatlarin izlendigi okullar tiim diinyada popiiler
hale gelmisler ise de akademik diinyada girisimci birey yetistirmenin genetik mirasa mi1
yoksa egitime mi bagli oldugu halen tartisilmaktadir (Duygulu, 2008:4; Klein ve
digerleri, 2006:10). Tek bir goriiste uzlasilamasa da genel goriis girisimciligin genetik
miras ve kiiltiir yolu ile taginabilecegi ancak bu mirasin egitim ile yiikseltilerek anlaml
hale getirilebilecegidir. Bu nedenle, ¢alismamizin ana amaci da isletme bdliimlerinde

verilen egitimin girisimcilik hisleri tizerindeki etkileri aragtirmaktir.
LITERATUR ARASTIRMASI

Girisimciyi genel olarak, kaynaklar konusunda 6ngoriide bulunarak isi planlayan, insan
kaynaklarim orgiitleyerek girdilerin iglenmesini saglayan ve elde edilen ¢iktiyr da
karhilik yaratacak bigimde tiiketicilerin kullanimina sunma becerisini gosteren kisi
biciminde tanimlamak miimkiindiir (Silver, 1983:7). Bu ozelliklere sahip olan bireyler
diger bireylere gore bazi yonlerden farklilasmaktadir. Bu farkliliklarin baginda girigimci
hisleri gelmektedir. Girigimci hisleri farkli sebeplerle girisimci bireylerde olusmus ve

bireyin girisimci olmasi igin tetikleyici gii¢ olarak ortaya cikmustir. Universite
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ogrencileri iizerine yapilan caligmalarda; isletme béliimleri ya da idari bilimler
fakiiltesinde 6grenimlerine devam eden bireylerin girisimci olma egilimlerinin varlig
bastan kabul edilerek hangi demografik etkenler tarafindan daha yogun girisimci birey
olma giidiisiine sahip olduklar1 arastirilmigtir (Girginer, N. ve Uckun, N., 2004). Bunun
yamnda ilgili literatiirde girisimcilik egilimleri yiiksek bireyler ile daha diisiik egilimli
bireylerin kiyaslandigi ¢aligmalarda goriilmektedir (Giirol ve Atsan, 2006:25). Diger
baz1 calismalarda ise bu konu detayli sekilde ele alinmis olmasina karsin agirlikli olarak
girisimcilik hisleri ile demografik ozellikler ortaya konulmustur (Wang ve Wong,
2004:163; Kourilsky, Walstad, 1998:78). Aym sekilde, Henderson ve Robertson (1999)
isletme boliimlerinde alinan egitimin girisimcili3e olan etkilerinin anlagilmasi
noktasinda da ¢alismalar yapmistir. Daha ¢ok egitim kurumlarinin hedeflerinin tespiti
i¢in yapilan bu ¢alismalarda agirlikli olarak isletme bolimii ile 6zdeslesen idari bilimler
fakiilteleri arastirma alami olarak kullanilmigtir (Hazeldine ve Miles, 2007:234). Soz
konusu olan ¢alismalarin tamaminda farkli iilkeler s6z konusu olmakla birlikte agirlikli
olarak egitimlerinin sonucunda girisimci birey yetistirmenin 6nem kazandigi isletme
boliimleri ele alinmig olup lisans seviyesindeki ¢alismalarin devami niteliginde
olabilecek yiiksek lisans gruplarinda da ayni arastirmalar siirdiiriilmiistiir (Koh,
1996:15). Genel anlamda girisimcilik hisleri ile iligkili literatiiriin gelismesiyle birlikte
bir¢cok ¢aligma bu alanda siirdiiriilmektedir. Girisimcilik ile iligkili ortaya konan hisler

ve ¢aligmanin hipotezleri asagida agiklanmustir.

I¢sel Kontrol Hissi
Kontrol hissi bir bireyin hayatindaki odiilleri ve cezalar1 algilamalarint ifade etmektedir

(Pervin, 1998:29). Igsel kontrole sahip oldugunu diisiinen bireyler digerlerinin aksine
sansa ya da kismete inanmak yerine hayatlarinda baglarina gelen her seyden
kendilerinin sorumlu olduguna inanirlar (Rotter, 1966:28). Basarida da basarisizlikta da
bireyin kendi kontrolii s6z konusudur. Igsel kontrol hissinin én planda oldugu bireylerin
girisimcilik konusunda daha rahat hareket edebildikleri ve buna bagl olarak da daha
girisimci bir tavir sergileyebildikleri ortaya konmugstur (Brockhaus ve digerleri
1986:28). Genellikle girisimciler, alacaklar1 kararlar1 gevresel faktorlere birakmak

yerine yonetimi kendi ellerine almay1 tercih etmektedirler (Mitton, 1989:15). Deneysel
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bulgular igsel kontrol hissinin literatiirde de belirtildigi izere bir girisimcilik hissi
oldugunu ortaya koymaktadir (Robinson ve digerleri, 1991:13). Buna gore isletme
bélimlerinde egitim alan 6grencilerin igsel kontrol hislerinin degisip degismedigi ile
ilgili hipotez su sekilde gelistirilmistir..

HI: Isletme egitimi alan 4. simif 6grencilerinin i¢sel kontrol hisleri 1. sinif 6grencileri

ile ayni seviyede kalmaktadir.

Basarma Istegi
Her insanda yaptiklan ile fark edilme ve takdir edilme istegi vardir. Bu istek girisimcilik

hislerinde biri olan basarma hirsini tetiklemektedir (Hisrich ve digerleri 1998:6: Koh,
1996:16). Girisimcilik hisleri arasinda en eski ¢alismalara konu olan basarma istegi
girisimci aday: yiizlerce 6grenci tarafindan da kazanilmas: gereken bir histir. Sadece kar
elde etmek amaciyla girisimcilerin ortaya ¢ikmasimin kabul edilmesi, sosyal
girisimcileri tammlamakta yetersiz kalacaktir. Bu sebeple ana hareket noktas: olarak
bagarili olma diirtiisii kar elde etmekten daha fazla 6nemli g6ziikkmektedir. Bu diirtiiniin
de isletme bolimlerinde okuyan Ogrenciler tarafindan egitimleri siiresince dedisip
degismedigine dair hipotez su sekilde kurulmustur.

H2: Isletme egitimi alan 4. simf 6grencilerinin basarma istegi hisleri 1. simf 6grencileri

ile ayni seviyede kalmaktadir.

Risk Alma Egilimi

Tim girisimcilik agiklamalarinda risk alma egilimi, girisimciligin en temel
ozelliklerinden biri olarak kabul edilmektedir. (De Wit ve digerleri, 1989:268). Bir
calisan ile bir girisimci arasindaki belki de en onemli fark risk alabilme yetisidir
(Entrialgo, 2000:190). Kar elde etmede belirli kontrol ve yetenege sahip olduklari
durumlarda girisimciler orta derecede riskleri almay: tercih etmektedirler, glinkii
girisimcinin bir bagka 6zelligi olan basar1 giidiisii, yiiksek dereceli risklerden
kaginmalarina yol agmaktadir. Almnan risklerin biiyiikliigii ise sonugta ortaya ¢ikacak
olan Kar ile orantili bir sekilde algilanmaktadir. Buradan hareketle isletme boliimlerinde
egitim alan dgrencilerin risk alma egilimlerinin degisip degismedigine iliskin bir hipotez

su sekilde kurulmustur.
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H3: Isletme egitimi alan 4. sinif égrencilerinin risk alma egilimi 1. simf o6grencileri ile

ayni seviyede kalmaktadhr.

Belirsizlige Kars: Tolerans
Herhangi bir durumla ilgili yeterince detayl: bir bilgi yok ise o durumda bir belirsizlik

s6z konusudur (Koh, 1996:15). Pek ¢ok girisimci ve girisimci aday1 belirsizligin var
oldugu ortamlarda faaliyet gostermeyi ve miimkiin ise o ortamin sagladigi karigikliktan
faydalanarak tiim kontrolii kendi elinde toplamay1 tercih etmektedir. Stevenson’a gore
girisimcilerin belirsizlige kargi tolerans: girisimci olmayan bireyler ile kiyaslandiginda
olduk¢a yiiksektir (Stevenson’dan aktaran: Sexton ve digerleri, 1985:135). Isletme
boliimiinde egitim alan 6grencilerin belirsizlige karsi toleranslarinin  degisip
degismedigi ile iligkili hipotez buna gore su sekilde olusturulmustur.

H4: Isletme egitimi alan 4. siif 6grencilerinin belirsizlige karsi tolerans hisleri 1. simif

ogrencileri ile aym seviyede kalmaktadir.

Kendine Giiven

Arzu edilen hedeflere ulasabilmek ve o hedeflerde basarili olabilmek igin oncelikle
girisimcinin basaracagina inanmasi gerekmektedir. Bu inancin saglanabilmesi igin
girisimcinin kendine ve donanimina olan giiveninin tam olmasi gerekmektedir. Pek ¢ok
arastirmadan ¢ikan sonuca gore girisimci olarak adlandirilan bireylerin kendilerine olan
giivenleri tamdir. Bu noktada bazi akademisyenlere gére bu girisimciligin getirdigi bir
his iken bagka bir grup akademisyene gore ise girisimci bireylerin zaman iginde
basarilar1 sonrasi ortaya ¢ikan bir sonugtur (Cromie, 2000:37). Ancak unutulmamalidir
ki alinacak tiim riskler ve verilecek olan tiim kararlarda girigsimcinin kendisine olan
giiveni en 6nemli itici gii¢ olarak basta bulunmasi gereken bir histir. Girisimci birey
yetistirmek isteyen isletme boliimiiniin de buna bagli olarak kendine giiven hissini
ogrencilere kazandirmasi beklenmektedir. Buradan hareketle isletme boltimlerinde
egitim alan 6grencilerin kendilerine olan giivenlerinin gelisme gosterip gostermedigi ile
ilgili hipotez su sekilde ortaya konmustur.

H5: Isletme egitimi alan 4. simf 6grencilerinin kendine giiven hisleri 1. simif égrencileri

ile ayni seviyede kalmaktadr.
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Yenilik¢i Olma
Schumpeter'in (1942) tanimiyla, girisimcinin fonksiyonu, yeni bir bulusla veya yeni bir

mal iireterek ya da eskisini yeni bir yontemle iiretmek i¢in miimkiin denenmemis
teknoloji kullanarak iiretim siirecinde reform veya devrim yapmaktir (Hisrich ve
digerleri, 1998:8). Girisimci hislerinin sonuncusu olmakla birlikte risk alma egilimi
hissinde yasanan durum gibi, tiim girigimcilik ile iliskili literatiirde ve girisimciligin
taniminda kullamilir. Yenilik yaratmak ve risk alma aslinda girisimci adayr icin
birbirinden asla ayn diisiiniilemeyecek iki his olarak literatiirde kullanilmaktadir (Koh,
1996:8; Hisrich ve digerleri 1998:10). Yenilik¢i olma konusunda isletme béliimlerinde
egitim alan o6grencilerin kendilerini gelistirip gelistirmedigi noktasindan hareketle
hipotezimiz su sekilde olusturulmustur.

H6: Isletme egitimi alan 4. simif ogrencilerinin yenilikgi olma hisleri 1. simif 6grencileri

ile aym seviyede kalmaktadr.

METODOLOJI

Bu calismada bireylerin girisimci yetilerine sahip olabilmeleri igin gerekli olan kosullar
agiklanmig ve buna bagli olarak asli hedeflerinden biri girisimci birey yetistirmek olan
Bilecik Universitesi ve Dumlupinar Universitesi isletme béliimlerindeki 6grencilere bir
anket ¢alismasi uygulanmigtir. S6z konusu anket girisimcilik hisleri olarak adlandirilan
basarma gereksinimi, igsel kontrol, risk alma egilimi, yenilik¢i olma, kendine giiven ve
belirsizliklere karsi tolerans gosterebilme ile ilgili ifadelerden olusmaktadir. Bu ifadeler
Koh (1996) tarafindan gelistirilen ve bir¢ok galigmada da kullanilan girisimcilik hisleri
ile ilgili 6lgekten yararlanilarak bu arastirmaya uyarlanmustir. Bu 6lgekte girisimcilik
hisleri ile ilgili toplam 36 ifade sunulmus ve bunlara cevaplayicilarin ne derecede
katildiklarim belirlemek amaciyla (1) Kesinlikle Katilmiyorum, (2) Katilmiyorum, (3)
Kararsizim, (4) Katiliyorum ve (5) Kesinlikle Katiliyorum seklinde besli likert 6lgegi
kullanilmugtir.. Dért yil once 1. siif dgrencilerinden 250 anket igerisinden 236 geri
doniis alinmig ve dort yillik isletme egitiminden sonra bu yil 4. sif 68rencilerinden
250 anketten 139 tanesi geri donmiistiir ve 4 yillik egitimleri sonucu ortaya ¢ikan durum

incelenmek iizere SPSS 16.0 programinda kodlanarak analizi yapilmstir.
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SONUCLAR VE ONERILER
Yapilan galisma sonucunda ortaya ¢ikan veriler 1s1§inda arastirmaya katilan 1. simf

Ogrencilerin demografik bilgileri tablo 1°de gosterilmistir.

Tablo 1. Ankete Katilan 1. Stmf Ogrencilerin Demografik Ozellikleri

F %

Cinsiyet Kadin 128 64
erkek 71 36

Baba egitim Tlkokul 79 395
Orta okul 44 220

Lise 49 245

Universite 25 12,5

Anne egitim Ilkokul 121 605
Orta okul 30 15,0

Lise 36 18,0

Universite 6 3.0

Baba i esnaf 100 50,0
SRR 71 355

isl 20 10,0

Ozel sektor 0 0

Igsiz 0 0

Anne i esnaf 4 2.0
memur 7 35

1561 3 15

Ozel sektor 2 10

evhanimi 174 87.0

Yasadigi yer koy 21 10,5
kasaba 7 35

ilge 63 315

gehir 108 54,0

Yasadig: bolge Marmara 106 53,0
Ege 20 10,0

Akdeniz 5 2,5

Karadeniz 19 9,5

I¢ Anadolu 26 13,0

Giineydogu Anadolu 11 55

Dogu Anadolu 12 6,0

10
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Tablo 2. Ankete Katilan 4. Siif Ogrencilerin Demografik Ozellikleri

F %

Cinsiyet Kadm ‘ 40 28,8
erkek 87 62,6

Baba egitim Ilkokul 71 51,1
Orta okul 27 15,8

Lise 23 16,5

Universite 21 15,2

Anne egitim Ilkokul 39 28,1
Orta okul 25 18,0

Lise 46 33,1

Universite 18 13

Baba is esnaf 68 488
memur 35 25,1

i'gci 15 10,7

Ozel sektor 15 10,7

Issiz 6 43

Anne i esnaf 2 14
memur 2 1,4

isci 3 2,1

Ozel sektor 1 0,7

evhanimi 131 94,2

Yasadig: yer koy 10 72
kasaba 5 3,6

ilge 42 30,2

sehir 82 59,0

Yasadig bolge Marmara 83 59,7
Ege 15 10,8

Akdeniz 4 2,8

Karadeniz 10 7,2

I¢ Anadolu 14 10,1

Giineydogu Anadolu 7 5,0

Doglfnadolu 6 4,3

236 dgrencinin tamamina 4 yil sonra yapilan ¢alismada ulagilamadifi i¢in aradaki farkin
sebepleri arastirildiginda ilk galigmaya katilan bazi 6rgencilerin okulu biraktigi baska

okula gectigi ya da 4. sinifa gelemedikleri tahmin edilmistir. Aym sekilde ilk gruba
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sonradan katilan ve ikinci anket uygulamasinda gruba dahil olan yeni bireyler
oldugundan dolayr iki grubun demografik bilgileri ayri ayri verilmigtir. 4. suuf
ogrencilerinin demografik bilgileri de tablo 2°de verilmektedir. Iki tablo da goriildiigii
iizere yapilan galismada kullamlan 6rnek grupta benzerlikler ¢ok fazladir. S6z konusu
grubun zaman igerisinde farklilagmasi kaginilmaz olmakla birlikte demografik veriler
bu dénemde ¢ok fazla degisime ugramayacag: i¢in olduk¢a yakin ¢ikmaktadir.

1. smf ve 4. simf &grencileri karsilagtirilmasi yapildiginda gegen 4 yil icérisinde
degisiklikler oldugu ortaya ¢ikmistir. Ancak, bu siire¢ igerisinde hangi sinif oldugundan
bagimsiz olarak tiim gruplarda ki 6grencilerin girisimcilik hisleri ortalamalar genel
olarak 3’e yakin ve 3’iin iizerinde ¢ikt11 vurgulanmalidir. Bunun sebebi tercih edilen ve
egitimi alinan isletme boliimleri olarak tahmin edilmektedir.

Yapilan galismada elde edilen sonuglar 1s13inda isletme boliimlerinde verilen egitimin
dort yilsonunda girisimcilik hisleri iizerinde yaptigi etki tablo 3’de goriilmektedir.
Ortaya ¢ikan etkinin pozitif yonde olmasi ise her girisimcilik hissinde s6z konusu
olmamustir. I¢sel kontrol hissi olarak adlandirilan (LC) girisimcilik hissi incelendiginde
ortalamalar arasinda bir diisiis oldugu goriilecektir. Bunun sebebi olarak ise ilk yil
béliime kayit yaptiran 6grencilerin daha fazla motive olmus olmalari, sinav kazanarak
gelmeleri sebebiyle elde ettikleri sonucu sadece kendilerinin hak ettigini séylemek
miimkiin olacaktir. Ancak son sinifa gelmis 6grenciler kendilerinin diginda da bazi
etmenler oldugunu ve bazi olaylarin kontrol edilemedigini fark ederek igsel kontrol
hislerinde diisiis yasayabilmektedirler.

Basarma arzusu (NA) ise dort yilsonunda artig gostermis olup bunun sebebi gercek
hayatla yiizlesecek 6grencilerin beklentilerinin yiikselmesi gosterilebilir. Bu basarinin
saglanabilmesi i¢in ise alinmasi gereken (PR) risklerin farkinda olan 6grencilerin risk
alma egilimleri de artig géstermistir.

En yiiksek artig belirsizlige kars1 tolerans (TA) gostermede ortaya ¢ikmaktadir. Bunun
sebebi olarak da ger¢ek hayatla yiizlesen Ogrencilerin kontrolleri disinda ortaya
cikabilecek durumlar kargisin da daha toleransli ve daha cesur davranacaklar

gosterilebilir.
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Tabloe 3. Ortalamalar ve Standart Sapmalar

Smif | N Ortalama | Std. Sap.
1 231 3,703 0,5177

I¢sel Kontrol (LC)
4 133 3,224 0,3994
e 1 227 3,352 0,4686
Bagarma Ihtiyaci (NA)
4 119 3,544 0,3957
, . 1 228 2,944 0,5739
Risk Alma Egilimi (PR)
4 129 3,031 0,4606
. o 1 1 236 2,197 0,4808
Belirsizlige Kars1 Tolerans (TA)
4 133 3,456 0,4811
_ 1 222 3,708 0,5480
Kendine Giiven (SC)
4 119 2,928 0,4825
dep 1 224 3,641 0,5270
Yenilik¢i Olma (IN) ]

121 3,252 0,3442

Gergek hayata adaptasyon da onlerinde ¢ok fazla 6rnek olan son simf 6grencileri
kendilerine olan giivenlerini (SC) de yitirmektedirler. Bu egitimden ¢ok ekonomik
sartlarla ortaya ¢ikan bir durum olarak ele alinmalidir. Ayn1 sekilde is bulma siirecinde
korkulariyla ylizlesen son simif Ogrencileri kafalarindaki yenilikleri (IN) ortaya
koymakta ve farkliliklar yaratmada c¢ekimser kalmayi tercih etmekte, bunlar
yapabilecek giice erisinceye kadar da standart uygulamalara bagli kalmayi tercih
edebilmektedirler.

Elimizdeki verilerin t-testi ile analizi sonucunda elde edilen veriler tablo 4’de
verilmektedir. Bu sonuglara goére girisimcilik hislerinin bir tanesi diginda tamaminda
anlamli bir degisim oldugu goriilmektedir. Buna gore isletme egitimin istatistiksel
olarak anlamli bir sekilde ig¢sel kontrol hissinin diismesine (LC), basarma isteginin
artmasina (NA), yenilik yapma isteginin diigmesine (IN), belirsizlige karsi toleransin
(TA) artmasina ve kendine giiven (SC) hissinin ise diigmesine sebep oldugu
anlasilmaktadir. Buna gore H1, H2, H4, H5 ve H6 hipotezleri ret edilmis olmaktadir.
Risk alma egiliminde (PR) ise anlaml1 bir artig olmadig1 anlagilmig ve H3 hipotezi kabul

13
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edilmistir. Calismanin amacina bu noktada ulasimig olup dort yillik egitimin
ogrencilerin gelecekte girisimci birey olmasina imkan saglayacag:r diisiiniilen

girisimcilik hislerinde ortaya ¢ikan son durum netlestirilmistir.

Tablo 4. T-Testi Sonuclan

t p
I¢sel Kontrol (LC) 0,986 0,001
Basarma Ihtiyact (NA) 0,382 0,001
Risk Alma Egilimi (PR) 0,146 0,122
Belirsizlige Kars1 Tolerans (TA) 2,415 0,001
Kendine Giiven (SC) 1,354 0,001
Yenilik¢i Olma (IN) 0,824 0,001

S6z konusu ¢alismadan ¢ikan sonuglar 1s18inda isletme béliimlerinde verilen egitimin
ogrenciler {izerinde tam anlamuyla pozitif bir katkisi olmadigi goriilmiistiir. Ancak
unutulmamalidir ki, s6z konusu olan 6rneklem ele alindifinda mezun duruma gelmis
pek cok Ogrencinin mezuniyet sonrasinda yasayacagimi diisiindiigii sikintili siireg
karsisinda demoralize olmas1 ve hayal kirikliklarina ugramasi kagimilmazdir. Mezuniyet
sonras1 is sahibi olmus bireyler incelenirse sayet, sonuglarin gelismis olabilecegi
diistiniilmektedir. Diger yandan mezun durumuna gelmis bireylerin pek ¢ogunda béliim
ve fakiilte ayirt edilmeksizin bir endise olusmasi kaginilmazdir. Bu endise daha ¢ok
bilinmeyenle karsilagmaktan kaynaklanmaktadir. Aynm1 sekilde is bulamama korkusu,
basarili olamama endisesi i¢lerindeki 6zgiiveni de sarsmaktadir.

Yapilan ¢alisma uzamsal bir ¢alisma olmasi sebebiyle dort yil 6nce se¢ilen 6rneklem
tizerinde tekrarlanmigtir. Ileride aym konuda yapilmasi diistiniilen c¢alismalara 151k
tutmak amaciyla kullanilan 6rneklemden farkli bir 6rneklem se¢ilmesi faydali olabilir.
Daha fazla sayida tiniversitenin 6rnekleme dahil edilmesi veya devlet {iniversitesi, vakif
tiniversitesi seklinde 6rneklemlerin gruplanmasi ulasilan sonuglarin genellestirilmesine

katk1 saglayacaktir.
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—Abstract —

The aim of this study is to examine the effects of business education on students’
entrepreneurial characteristics. Therefore, this study was conducted on a sample of
undergraduate students in department of business administration from two state
universities, Bilecik University and Dumlupinar University, in Turkey. We applied the
survey to these student groups four years ago and this year. The results of this study
show that there are no significantly the effects of business education on students’
entrepreneurial characteristics the end of four years period in these universities.

Key Words: Entrepreneurship, Education, Entrepreneurship Characteristics

1. INTRODUCTION

Since the drivers of growth in modern economies are not large industrial companies, but
rather, new and small businesses which are established by entrepreneurs (Hebert and
Link 1988; Drucker, 1995:19; Churchill and Myzyka, 1994), entrepreneurship is one of

! This study was supported by Scientific Research Committee of Bilecik University, Turkey.
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the main forces in economic growth and job creation. According to the 2006 results of
Global Entrepreneurship Monitor-GEM there is a systematic relation between the
development level and the entrepreneurship type and level of country (Bosma and
Harding, 2007). Thus, entrepreneurship is supported and motivated and entrepreneurs
are educated by governors. The impact of entrepreneurship education has been
recognized as one of the crucial factors that help youths to foster an entrepreneurial
attitude (Gorman et al., 1997; Kourilsky and Walstad, 1998). Their attitude and
knowledge of entrepreneurship are likely to shape their inclination to start their own
businesses in the future. In USA, there are 1600 different universities, taught 2200
entrepreneurship courses and a center, supported over 100 funds (Kuratko, 2003:22).
One of the main purposes of business school is to train entrepreneurial candidates. Thus,
the aim of this study is to examine the effects of business education on students’
entrepreneurial characteristics. This study was conducted on a sample of undergraduate
students in department of business administration from two state universities, Bilecik
University and Dumlupinar University, in Turkey.

2. LITERATURE REVIEW AND HYPOTHESES

Nowadays, entrepreneurship is identified to begin and open new business. However,
Drucker (1985) underlines that each new business is not identifying entrepreneurship.
According to Drucker (1985), entrepreneurs create new and dissimilar things. They
change or transform values. An entrepreneur has some characteristics and properties as
ambition, creativity, dedication, initiative, innovation, management capabilities, risk-
taking propensity, positive state of mind and vision (Morrison et al., 1999). Scholars are
still discussing whether such characteristics and properties come from the birth or can
be taught? Majority of the early studies about becoming an entrepreneur cannot give the
exact answer. According to these early studies the reason can be found in both genetic
and subsequent factors. The most popular and possible subsequent factor seems like
education (Ipcioglu and Taser, 2009a). It is obvious that some genetic forces can be
used to become an entrepreneur but skills come from individual background of birth
still need to be developed by education. For the others, who really do not have any
individual or genetic supports to become an entrepreneur; can have a good and specified
education to catch the others on the target (Douglas and Shepherd, 2000).

Stewart et al. (1998) have identified need for achievement, risk taking propensity, and
innovation as determinants for distinguish entrepreneurs. In addition, Entrialgo et al.
(2000) have regarded locus of control, need for achievement and tolerance for
ambiguity as the determinants of the tendency for entrepreneurship.

In this study six personality characteristics are used to define the entrepreneurial profile
of students. These are need for achievement, locus of control, risk taking propensity,
tolerance for ambiguity, innovativeness and self-confidence. These characteristics were
considered as capable of representing the entrepreneurial behavior of individuals and
used at different studies (Ipcioglu and Taser, 2009a; 2009b). Entrepreneurial
motivations such as achievement, independence, and locus of control have been widely
investigated with regard to their influence on business start-up (Brockhaus and Horwitz
1986). McClelland's (1987) early work suggested that need for achievement should be
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higher in people who start a business. A similar result appears for locus of control
(Rotter, 1966). Business owners have a slightly higher internal locus of control than
other populations (Rotter, 1966). Other studies have found a high degree of
innovativeness, competitive aggressiveness, and autonomy (Utsch et al. 1999) or risk
taking (Ipcioglu and Taser, 2009a).

2.1. Entrepreneurship Characteristics

Locus of control (LC): An attribute indicating the sense of control that a person has over
life (Hisrich, et.al, 2004). Individuals vary in terms of how much personal responsibility
they perceive and accept for their behavior and its consequences (Rotter, 1996).
Individuals with an internal feeling of locus of control believe they personally control
events and consequences in their lives (Koh, 1996). Luck, fate or other people effect can
not have a sanction on individual’s actions and success. By saying this it is accepted that
entrepreneurs have an internal feeling of locus of control. Entrepreneurs prefer to make
decisions about their life and take risks to be successful without feeling and external
pressure. That is why most of the individuals take the control of their life and protect it.

Need for achievement (NA): An individual’s need to be recognized, named as need for
achievement (Hisrich et.al, 2004). The higher need for achievement brings the stronger
desire to be successful which also forces to behave more entrepreneurially (Koh, 1996).
Above the all other entrepreneur characteristics, need for achievement has the longest
history as it was accepted and related with entrepreneurship long time ago.

Risk taking propensity (PR): The main difference between an entrepreneur and an
manager is the uncertainty and risk taking (Entrialgo et al., 2000). The main approach in
risk taking is individually accepting all risks for profit or loss. Most of the people do not
have the propensity to uncertainty and risk of loss; on the other hand entrepreneurs
prefer to take risks if some how a profit can be the result. Taking very high risks also
are not accepted by entrepreneurs as the feeling of need for achievement bars them.

Tolerance of ambiguity (TA): When there is not enough information about the situation,
ambiguity exist (Koh, 1996). Most of the entrepreneur individuals like to take control of
ambiguous situation and manage them. The appearance of these individual
entrepreneurs at large ascended at ambiguous eras. According to the studies
entrepreneurs has more tolerance of ambiguity than non-entrepreneurs (Stevenson, et.
al., 1994; Sexton and Bowman, 1985).

Self confidence (SC): The belief of being capable to achieve the goals that are set to gain
profit named as self confidence. Entrepreneur individuals has self confidence as a
distinctive characteristics even some scholars noted it is not just a characteristic but an
outcome (Cromie, 2000). Many studies have found that entrepreneurs have higher
degree of self-confidence than non-entrepreneurs (Koh, 1996).

Innovativeness (IN): Creating new methods of production, getting in to a new market,
producing new quality or creating something new to be successful inclined as
innovativeness. Innovativeness is the second factor to understand an individual’s
propensity of entrepreneurship and also may be the most distinctive characteristic.
Seeing the opportunities and taking risks succeeding can not be detached by
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innovativeness. All new creations mentioned below will support by other
characteristics. On the other hand innovative individuals also usually have the other
entrepreneur characteristics (Koh, 1996; Hisrich et.al., 2004).

After discussing, the following six main characteristics’ hypotheses are tested:

o HI: After business education senior students remain the same level of locus of
control as freshmen.

o H2: After business education senior students remain the same level of need for
achievement as freshmen.

o H3: After business education senior students remain the same propensity to take
risk as freshmen.

. H4: After business education senior students the same level of tolerance to
ambiguity as freshmen.

. H5: After business education senior students the same level of self-confidence as
freshmen.

. HG6: After business education senior students the same level of innovativeness as
freshmen.

3. METHODOLOGY

This study was conducted on a sample of undergraduate students in department of
business administration from two state universities, Bilecik University and Dumlupinar
University, in Turkey. We applied the survey to these student groups four years ago and
this year. Department of business administration is considered an interesting and
appropriate place to conduct entrepreneurship studies because such departments
supposed to train potential entrepreneurs. A survey was applied to 236 out of 250
students four years ago. This year we applied the same survey to same sample but this
time 139 out of 250 turned back. The questionnaire includes variables to measure
characteristics of entrepreneurship that contained 36 items were adopted from Koh
(1996). There are seven items for locus of control, eight items for need for achievement,
eight items for risk taking propensity, eight items for tolerance of ambiguity, eight items
for self confidence and five items for innovativeness. A likert scale with five-point
response format was used for total 36 items to measure the participants’ agreements
with the regarding items.

4. THE DATA ANALYSIS AND RESULTS

Reliability of the instrument was evaluated using Cronbach’s Alpha. The values of each
term were above 0.70, exceeding the common threshold value (0.60). Together with
alpha and correlation coefficients, entrepreneurship characteristics scale has internal
reliability.

Table 1 demonstrates mean, standard deviation according to the analyses. Self
confidence (SC) characteristic and locus of control (LC) characteristic in four years ago
possessed the best mean values (3.708 and 3.703) and need of achievement in this year
possessed the best mean value (3.544) among six variables. Before checking the
differences between means, we noted that all characteristics’ means are very close or
just over 3. These results show that students having education for four years at business
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schools are not highly entrepreneurially inclined. According to the differences of
variables’ means locus of control (LC), self confidence (SC) and innovativeness (IN)
characteristics dropped in four year education period. Other three characteristics
propensity to take risks (PR), need of achievement (NA) and tolerance of ambiguity
(TA) seems increased slightly in four year period. These changes must be analyzed
between confidence intervals.

Table 1: Means and Standard Deviations

Class | N Mean | Std. Deviation
1th | 231 3.703 0.5177
Locus of control (LC)
4th 133 3.224 0.3994
. 1th | 227 3.352 0.4686
Need for achievement (NA)
4th 119 3.544 0.3957
. ) 1th | 228 2.944 0.5739
Propensity to take risk (PR)
4th 129 3.031 0.4606
L Ith | 236 2.197 0.4808
Tolerance of ambiguity (TA)
4th 133 3.456 0.4811
1th | 222 3.708 0.5480
Self confidence (SC)
4th 119 2.928 0.4825
. I1th | 224 3.641 0.5270
Innovativeness (IN)
4th 121 3.252 0.3442

According to Table 2, there is a statistical significance difference after business
education between senior students and freshmen at most of the characteristic. With the
guidance of this data we accept the H3 hypothesis. At Table 1, there are differences
between variables’ means grouped by class year; significant differences can be seen.
Thus, all other hypotheses H1, H2, H4, HS and H6 are rejected.

Table 2: T-Test Results

t p
Locus of control (LC) 0.986 0.001

Need for achievement (NA) 0.382 0.001
Propensity to take risk (PR) 0.146 0.122
Tolerance of ambiguity (TA) 2415 0.001
Self confidence (SC) 1.354 0.001
Innovativeness (IN) 0.824 0.001

Significant at the 0.05 level
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5. CONCLUSION

This study used to trait the entrepreneur characteristics of business school students
changed after four year education. Entrepreneurial characteristics, namely locus of
control, need for achievement, risk taking propensity, tolerance of ambiguity, self-
confidence and innovativeness are usually seen in entrepreneur individuals as noted by
the literature. On the other hand, business schools’ role to train individuals to be
entrepreneur is also mentioned in the literature (Klein and Bullock, 2006).

In the previous researches, it is seen that entrepreneurially educated individuals are
more innovative, have more incentives for success, more tendency to take risks, have
more inner control, self confidence in comparison with those who are not
entrepreneurially inclined (Gtirol and Atsan, 2006). These findings are also in parallel to
the findings of previous researches on the theory of entrepreneurial characteristics
(Ipcioglu and Taser, 2009a).

According to the results, it has been seen that business students developed more than
average to become an entrepreneur for most entrepreneur characteristics. As mentioned
before, this study is the continuity of another study, published four years ago. By
checking the differences of first and last studies mean values we could also draw a
picture of success of the curriculum given at business school.

In characteristics named locus of control, freshmen seemed more control oriented in
early stage of their life. This could be understandable as the motivation of attending to a
university will support this characteristic. As the graduation day comes closer every
individual’s dream “The Perfect Job” may pumper the need for achievement with the
support of education as the results showed that this cause increased statistically.
According to the new study, students’ characteristic to take risks is slightly differed and
increased. This increase could be understandable as many students need a job after
graduation. However, finding a good job is not so easy, so students will accept risks to
find a job although this did not result as significantly different. The increase at tolerance
of ambiguity can be caused by the fear of facing the real life after graduation. Students
know that after graduation, the new life contains many unknowns which they should
tolerate. Self confidence decreased after four years. The mean might still be around
average but this will not be enough to say that education worked well on after four
years. With the pushing force of education, students could have new and innovative
ideas to carry on to professional life, but senior students may prefer to keep these new
ideas to them selves till they have the opportunity.

According to the results, we scope that the two state universities’ business school’s aim
and curriculum could managed to change most of the entrepreneurial characteristics. Of
course the affected characteristic must still be studied and analyzed to guide other
characteristics. As a suggestion, in the future studies these characteristic could be
studied alone. By focusing on each characteristic, the development and the reasons
could be analyzed deeply.
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